DOCQEfENT BESUHE 



BD 102 694 



El 006 815 



AUTHOR 
TITLE 
PUB D&TE 
NOTE 



EDBS PRICE 
DESCRIPTORS 



IDBUTIFIERS 



Borrigaa, Silliaa J. 

[ Individa&lizing Education-] 

Feb 75 

8p^ ; Paper presented at the Annaal Meeting of the 
Hationai Association of Secondary School Principals 
C59th^ Las VegaSr Nevada, February 1975j 

KF-$0.76 HC-$1.58 PLOS POSTAGE 

♦Individualized Instruction; Interdisciplinary 

Approach; Junior High Schools; ^Learning Processes; 

Process Education; ♦Pr^^gra* Descriptions; *Progra« 

Evaluation; Tean Teaching 

IGE; *Individually Guided Education 



ABSTRACT 

The individually guided education (IGE) prograsa 
developed by the Ketterxng Foundation was iipleaented in Septenber of 
1973 at the John F. Kennedy Kesiorial Junior High School in Hoburnr 
Massachusetts. The components of the prograa described in this speech 
include pupil and teacher scheduling, physical layout, pupil 
selection and adjustaentr grading, probleB areas, costs, and 
evaluation. ini,Y) 



ERIC 



Ui DE^ARTMEI^TOF HE -^LTM. 
CDUCATiON A WELFARH 
NATlONAk INSTITUTE OP 

• THjS OOtuMtNT MAS BttN wTPWO 

jDuceo eKACTiY AS Rtif ivfr^ f ^^ov 

I THE PEPSONOfe OfifGAN«?ATiONO«iG»N 
iATl«SiO»T PO'MTSO* V i e W 0« 0P> M 'ONS 
jSTATFDDONOT NEClSSARaV REPKE 
j SENT Of f iCiAi MAtiONAt iNS^tTl/TE Qf 
I EDUCATION POSITION OK POt KY 



-4- 

v£) 

OJ 

o 

CD 



BEST COPY Ay/yUBUE 

NASSP CoavcQtiOQ - LacVeges, Nevada 
DifcueaiQa Scssioi: oa Indtviduali«tag Education 
Satusday, February 8, 1975 2:00-3:15 P.M. 
Koaday, February 10, 1975 9:30-11:00 A.K. 
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I would lik«» to raise snd auggeat sone poealble answers to 
questions I had and other principals nay have who are considering 
the implenentatloc of an indlviduali«ed program. My approach will 
be to just touch these bases" briefly in the li«ited time for this 
presentation and then we can get into greater depth in those areas 
ot particuxat interest during the discussion session that will follow. 

WHY INPIVlBlfALIZE? 

To provide for the varying rates at which pupils l.itarn. 
To provide for the different ways (styles) that each 
pupil learns a&st effectively. 

To huaanize the learning program and ataosphere. 
An individualised program is more pupil centered - 
greater pupil involvement results in greatly increased 
interest, aotivation, feeling of success, and positive 
self-worth. 

An individualized program encoarages pupils to learn 

how to learn and develops independence and self-direction. 

OPR CQMKONITY ASQ SCIOOL 

The John F. Kennedy Memorial Junior High School is located 
in Woburn, Massachusetts, a suburban middle income level com- 
munity of approximately 40,000 reside^sts. The Kennedy is one of 
two junior high schools in the community. We have 1,115 pupils 
itt grades 7 through 9. Our building is thirteen years old. We 
have a professional staff of sixty-five, which Includss three 
counselors, a librarian, and teaching department heads in the five 
major subject areas. I have one full time Assictant Principal and 
an office staff of one and a half secretaries. 

HOW WE ARE INPIVIPUALI2IKG - THE IGB MODEL 

We are using the IGE (Individually Guided Education) Program 
that was developed by the l^ettering Foundation. 
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The components of the IGE Junior High Model are as follows: 

1. The school is organised in Learning Communities, each 
involving a teaching team and approximately 115 pupils. 
One of the teachers (selected by the team) serves as the 
Learning Community Leader. 

2. The learning program is interdisciplinary. 

3. Pupils are nixed heterogeneoasly . 
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4. Thera is a precise planaing and aatvageaeat proctta chat 
iacludaa : 



(a) Devaiopmeat of a laarnlog daaiga v£th an Inatructlonal 
goal, object ivea, and aubobiactivaa that Involvoa 

a variety of grouping nodes Cindapandent , 1 on 1, 
aaall group, large group). 

a variety of learning activities Clearning atation, 
LAP. CPU, short couraa) . 

a variety of learning styles in addition to pencil 
and paper - pupils are given choices. 

(b) Pre end Post Assessment for each objective. 

(c) Continuous assessment students are assessed 1 on 1 
as they complete each learning style. 

(d) Careful internal monitoring of pupil progress to be 
eertein that pupils reaain *'on Cash" and are progres- 
sing St a rate that is suitable to their ability. 

(e) Skill development and reenf ore )aent Is built into 
e^cb learning deaign. 

(f) IGB is a structured, lion-permissive program. 

5. The Adviser-Advisee relationship is used. Each pupil has 
one of the teachers on the team as cn adviser. 

6. Humen development activities are used to cultivate strong, 
positive peer relationships. 

7. The staff strives for continuous improvement. A peer ob- 
servation cycle is used. Teachers observe each other and 
feed back suggestions to help each other improve. 

8. There is a Program Improvement Council (PIC) where the 
Principal and the Learning Community Leaders share the 
deciaion making role in matters concering program improve- 
ment. 

9. There is parent involvement. 

Hone of theae components of the IGE Program £s that .''oew.'* 
Many of them heve been used in education for a long time. The basic 
concept of individuelising is as '*new** as the one room schoolhouse. 
Well, how is the IGB Hodel different and more effective? The IGK 



<^^*Wk#if^liSftl#e%hil4v^^**"*^**^** education is a management process . 
It^coffiiDinxaginiere componente in an organised way and providing a 
structure within which they can function effectively and with direc- 
tion, resulting in a managed learning program that is truly individ- 
ualised. 



I6E is a process , not a curriculum. IGS-Kettering does not 
publish curriculum guides or textbooks. Each school determines its 
own curriculum and curriculum materials (textbooks, resources, etc.). 
It's how these ere used that's different. 
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EXTENT OF QCTE IMPLEMB&iTATION 

The program £• not being iapleaentcd In our entire school. 
Teechere becose involved on e voluntary b«»i8. It ie our strong 
feeling that in individualised prograa cannot be forced on teachers 
who would not feel comfortable with it because they can't accapt 
the concept philoaophically or beeauae they are •'traditional" tea- 
chftra, accuatoaed to working with their claaa in their subject in 
JJ:£li room and are apprehenaive about working with a teen in an 
:;:«.t:erdiecipAinary prograa using different and unfaailiar strategies, 
^^iso, individualising requires conaiderably aore teacher tlae in 
planning and developing learning activities. If the prograa was 
forced on all teachera rather than having thea become involved 
voluntarally based on cosaitment, we would have a prograa in naae 
but not in fact, not to mention the morale problems that would 
develop . 

We iapleaanted the prograa in September of 1973. At the pre- 
sent time, we have two Learning Communities in Grade 7, one in 
Grade 8, and one in Grade 9. This involves approxiaately 2/3 of 
the pupila in Girade 7, and 1/3 of the pupils in Grades 8 and 9. 
Each of the Learning Coataunities includes a team of three teachers 
and an inatruct&onal aide who work with the saae 115 pupils in a 

in^iividualised intterdiaciplinary learning prograa in tha areas 
of English, Social Studies, and Science. Additionally, there is 
partial iapleaentation and linking with the Learnia$ Coaaunitcs in 
the areas of Matheaatics, Foreign Languages, Art, Husic» Hoae 
Economics, Industrial Arts, and Physical Education. Some of the 
teachers in these subject areas are individualising <to varying 
degrees) within their own clssses but are not fully involved on a 
teaa interdisciplinary basis. 

PPPIL AND TEACHER SCHEDPLING 

All pupila in each Learning Coaaunity are scheduled with 
their teaching teaa for three class periods each day. The teach- 
ing teaa (three teachers and an instructional aide) never worka 
with aore than 3/5 of their 115 pupils at one tiae. The reaaining 
pupils are scheduled out of the Learning Coaaunity at that time 
for their other subjects. During various periods each day, only 
2/5 or 1/5 of the pupils are witt the teaa so each of the teachera 
can be free for one planning period - a requireaent of our teachera • 
contract. Alao, during two additional periods each week, all the 
pupils are scheduled out so the entire team can be free at the same 
time for common planning. 



PHYSICAL LAYOUT 



Each Learning Coaaunity is located in a three-room cluster 
consisting of a doube-sise room and a third room nearby equipped 
for Science. 
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PMPIL .SELECTION 



A proportioaal nusber of pupils of «il ability levtln Im 
•elected for each Leaming Cctaausiity. Teacher* aad couneelora pro- 
vide loput coQcernlQS pupile with special seeds who could gain par- 
ticularly from partleipaelon. Beyoad this, paplle are chosen «t 
raadon. Since oil puolls can*t be included in the prograa becauae 
of partial lapleaentation, this nethod of selection sceas to be the 
iairest and best for our situation and is accepted. Naturally If 
9 parent doesn't want his child to be in th«» prograa, their wish 
U respected. 



PUPIL ADJUSTMENT 



Our elementary schools and our high school do not have 
individualised programs. However, pupils haven* t had any diffi- 
culties adjusting when they cone from the elosentary schools or 
enter the high school. Nor have pupils had any problems making the 
adjustment into or out of the program from grade to grade within 
our school (which some have tH> do because of the random selectio& 
process). As a matter of fact, pupils in the program are adjusting 
daily when they leave the learning Community and regroup by ability 
for Mathematics which, though individualised to some extent, is 
basically teacher-centered because the Department feels that this 
approach is more effective in their subject. 

GRADING 



Pupils in th^ IGE Program are graced A, 8, C, etc., but their 
grades are based on their achievement In relation to their individ- 
uai abilities rather than in comparison with others. Less able 
pupils can and do get A's. To avoid mislnterprpfcatlon of grades 
the staff developed a checklist supplement to our report csrd which 
indicates strengths and weaknesses in skills and the understandine 
of concepts. 



PROBLEM AREAS 



In a school where only part of the sta^f is involved in an 
individualised program, the Principal must be very sensitive to the 
reactions of all staff members. He must be sincere in his reassurance 
to those involved and those not Involved that what they are doing 
is important and is respected. This is essential to preserve high 
staff morale, to avoid divislvenesa, odious comparisons and petty 
Jealousy and to maintain a non-threatening atmosphere where the 
Individualised and non-indlvidualised appvoaches can function har- 
moniously. This is a very touchy area. 

An individualised interdisciplinary program rcaulres con- 
siderably greater teacher preparation time. 



A pupil-teacher ratio of greater than 20:1 makes it very dif- 
ficult to truly individualise. 
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There ere 
together on en 
caupatibie. 



«d(Si\:ional streeees on teecherc working clocely 
interdiiciplinery tean. Teaa aeabere have to be 
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Coaplete openness is necessery to encourage non-involved 
ceachers to becoae involved eo iapieaentation can expend. 

CO £ TS INV O KED IV IMPLEMENT AT £0K 

Generally, the costs involved in iapleaenting an individualised 
-cgraa are quite aodest. They will vary depending on present stJf- 
c^ng. funding for in-service training, equipaent, physical plan" 

Costs would include: 

Staff training - a MUST (IGE Prograa requires two-week 

Intensive clinical training workshop for 
Principal and teacher, provided through 
regional facilitating agency). 

Instructional - if needed to reduce pupil/ teacher 

Aides rc;io. 

Expendable - C«.onstruct ion paper, paste» 

naterials e :c> . 

AV equipaent - if what school already has is not sufficient 
The following are helpful but not neceesery: 
Floor carpeting. 

Furniture suitsble for f lexible-sised groups - trapesoidal 
tables, stacking chairs, etc. -p«»w*a.A 

Double-sise rooas to better accoaaodate pupils working on 
« variety of learning activities in groups of varying sites - 
this can be done vary inexpensively in "egg-crate" type 
buildings by reaoving non-bearing partition wells. 

BVALOATIOH 

Affective: 

attitude surveys done at the beginning, 
aiddle. and end of the year indicate that alaost all the pupils in 
the progress like school tetter, have a greater feeling of success 
; •flf-worth, have s^ronger positive feelings toward eech other 
and their teachers, aore self -directed and involved in their 

learning, feel fhey are learning aore, etc. 

Topiia have aasuaed responalblllty as nembcrs of their, 
Learning Coaaunity. 

tha f our Bilingual (Spanish speaking) pupils in 

the prograa with the English speakivife pupils for part of each day 
has been a very positive aod rewardiicg experience for all. 
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Cognitive : 

Yhe Analysis of liaitsd data iadicatas that most pupila in 
the prograa are aehiaviag at least ss well aod aany are doing cuch 
better than they did previoualy. «oins = -cn 

Laas able pupils sre axperieaeing aueh greater success. 

'^tgh ability pupils are doing aueh aore and auch higher 
quility vork because of the open-endedness of the individutliced 

pt<>grsa. 

aon-exiitont!*** probleas with pupils in the prograa are practically 

Baturally, we are enthusiaatic about the IGE change proceas 
for individualising becauae it has worked for us. But IGE is fust 
one way to individualise. There are many othera. And there are 
different waya of ioplaaenting the IGE Program. Each achool knows 
its own situation best. -^uw"* kbow. 

^'^i •ugReating a book by Dr. Williaa Bechtol, entitled. 

"How to Individualise and Keep Your Sanity." «n^icxea. 
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STEPS TOWARP CHARGE 

Tb« Principal aed ctaff Cogathtr •xaBia« chtir educational 
philosophy aad soals to dataraise if an iodividuallsad program 
wottid batter ceat the needs of. the'*r pupila. 

If there is substantial sta£ sgrecaent and school board 
endorsement that this is the direction in which the school should 
move, the Prineipsl ss educational deader and change agent would 
involve the staff in investigating, selecting, and planolag for 
the iaplenentation of an individualised program. 

Preparation for implementation would include school board 
approval of the plan. Principal and staff training, parent in-> 
volvement, formation of teaching teams, pupil selection, space 
preparation, and scheduling. 

The X6E change process is tsrmed OBAE. 



IGg-KETTERIliC LIMKIHG 

All IGE schools are members of an area League that meets 
regularly to provide Butu&l sssistance. The Leage is coordinated 
by a regional facilitating agency affiliated with IGE-Kettering. 
The agency conducts the clinicsl training workshops, monitors 
implementation, etc., to maintain quality control and integrity 
of the IGE process. 
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Dialogue 
Decision-making 
Action 
Evaluation 
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